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Our Curriculum Journey (So far)

Infroduction

The Maltby Academy curriculum delivers exceptional learning experiences that enable all
students to thrive academically, personally and socially. Each subject curriculum is ambitious,
coherently planned and precisely sequenced to ensure that all students develop the knowledge,
skills, and character required to succeed in a competitive world. Our key drivers: Teaching &
Learning, Personal Development, Careers & CEIAG, Enrichment, and Behaviour & Attfitudes
underpin every aspect of our curriculum design.

Following our 2022 Ofsted inspection, we received the following feedback:

In some subjects, there are a few pupils who are not yet secure in their knowledge of the most
important content, concepts or skills. This means that these pupils can find it harder to keep up
with the demands of the ambitious curriculum at Maltby Academy.

Leaders should ensure that teachers in all subjects are clear about what it is most important for
pupils to learn at particular stages and that they prioritise securing this knowledge for all pupils,
and checking their understanding.

In response, we refined our curriculum to ensure it is ambitious, coherently sequenced and
knowledge-rich.

Sequence and Rationale (June 2022 onwards)

Our initial focus was curriculum sequencing. Departments worked collaboratively and
rigorously to define what is taught, why it is taught, and when it is taught to maximise
understanding and long-term retention. We did this across 39 weeks for each year group.

All departments established these principles across each phase of the curriculum.

History

Curriculum Sequencing (Weekly template)

Year?7
Component Purpose Component Position
Why do we study this component? Why are we studying it here?
MNC states that primaries should have done pre-1066 so

this unit should help to bridge from primary schoaol,
whilst accounting for the different topics which are

Component Title

) . ) covered by our feeder schools. This unit cims ot Chronology - we want students to have a clear
How did migration shape Early England® L1 - What ) ) - ) ) B e
1 - o e creating an understanding of the impact and understanding of the bigger picture of how 'Britain’ has
was life like for 'British' Celts? - : S - o -
importance of migration in shaping Britain / England developed over time.

throughout History in an effort fo tfackle xenophoblia
and racism, and teach tolerance in line with British

Values.
Impact of migration and how this shaped Britain and
How did migration shape Early England? L2 - How Early England. - The Romans were behind major Chronology (and above) - Romans were the second
2 much did the Romans change 'Britain'g changes to Southern England | + York] and provided main wave of migration fo Early England.

fundamentals which were built on for later wawves.

S P O S Pt I T S S
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Precise 39-week plans (September 2023 onwards)

Curriculum sequences were distilled into clear and accessible 39-week plans. This ensures
all stakeholders can clearly see what students learn each week across every year and

ferm.

How did migration
shape Early
England® L1 -
What was life like
for 'British' Celts?

How did the
Norman Conguest
change England?:

L3 - What
happened at the
Battle of Hastings?

Week 17

Why were Norman
castles so difficult
to attack®: L4 -
Castles Dragons'
Den

Who was the best
Medieval King®: L1
Was William | a
good medieval
monarch?

How did Tudor
monarchs
overcome the
problems of their
reigns? L3 - How
successfully did

Edward overcome

How did migration
shape Early
England? L2 - How
much did the
Romans change
‘Britain'g

How did the
MNorman Congquest
change England?®:

L4 - How did

William |
consolidate his
powerg
Week 18

Why were Norman
castles so difficult
to attack®: L5 -
Designing a castle

Who was the best
Medieval King®: L2
Was Henry Il a
good king®

How did Tudor
monarchs
overcome the
problems of their
reigns? L4 - Does
Mary | deserve her

reputation as

How did migration
shape Early
England? L3 - How
far did the Saxons
change 'Britain'#

How did the
Norman Congquest
change England?:

L5 - How did

William | change
England?

Week 19

What was life like
in medieval
England: L1 How
was medieval
England ran®

Who was the best
Medieval King# L3 -
Richard Vs John:
Two bad kings?

How did Tudor
monarchs
overcome the
problems of their
reigns? L5 - How

did Elizabeth |

overcome the

How did migration
shape Early
England? L4 - How
far did the Vikings
change 'Britain'#

How did the
MNorman Conguest
change England?®:

Lé - How much
had England
changed by 10872

What was life like
in medieval
England: L2 - What
was ordinary life
like in Mediewval
England®

Who was the best

Medieval King# L4 -

Henry V' ws Henry VI:
Who was better?

How did Tudor
monarchs
overcome the
problems of their
reigns Lé - What
was life like for
poor people in

How did migration
shape Early
England® L5 -
What was life like
in the Danelaw?

Consolidation

What was life like
in medieval
England: L3 - Why
was life
expectancy so low
in medieval
England?g

Who was the best
Medieval King# L5 -
Does Richard Il
deserve his
reputation as a
bad king#

How did Tudor
monarchs
overcome the
problems of their
reigns L7 - What
was lifel ike for

Black Tudors?

How did migration
shape Early
England?® Lé -
What was England
like by 1066%

Why were Norman
castles so difficult
to attack®: L1 -
Where should |
build my castle?

What was life like
in medieval
England: L4 - What
impact did the
Black Death have
on life in medieval
England®

Who was the best

Medieval King% Lé -

Who was the best
medieval king?

Richard Il King in
the carpark

How did the
MNorman Conguest
change England®:

L1 - What
happened in 1066%

Why were Norman
castles so difficult
to attacks: L2 -
Attacking and
defending castles

What was life like
in medieval
England: L5 -
Crimes and

rebellions: How
was the Peasants'

Revolt dealt with&

How did Tudor
monarchs
owvercome the
problems of their
reigns? L1 - How
did Henry ViI
establish the Tudor
Week 39

Princes in the
Tower: The new
evidence

How did the
Norman Conguest
change England?:
L2 - Why did Harold
Il win the Battle of
Stamford Bridge?

Why were Norman
castles so difficult
to attack®: L3 - the
Seige of Rochester
Castle

Week 24

Consolidation

How did Tudor

monarchs
overcome the
problems of their
reigns? L2 - How
did Henry WIII

expand his powers

All our 39-week plans are included in subject overviews which can be found on our school
website. Leaders routinely review sequence documents and 39-week plans to ensure the
curriculum remains responsive to student need, informed by classroom practice and

assessment.
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Prior phase and cross curricular awareness
(September 2023 onwards)

To strengthen curriculum coherence, we have prioritised both internal collaboration and
external alignment.

Primary curriculum driver groups (October 2023 onwards)

We have worked closely with our feeder primary schools to ensure our staff, when
planning their sequences, build upon prior phase learning. This has strengthened
curriculum alignment, ensuring it is strategic, coherent and impactful.

All our Subject Leaders have met with our corresponding Primary colleagues through
subject driver groups. This has enabled colleagues across phases to understand and
shape curriculum development collaboratively.

Colleagues shared and used a range of planning documents across all primary phases to
understand and influence the curriculum offer at Maltby Academy.

Some examples of the planning tools from our different primary schools we now access
are demonstrated here:

Progression documents (EYFS - Y$6)

{ "» MALTBYLEARNINGTRUST
Maths Progression Document

Key Year Group Objectives [linked to strands)

Year 7

‘Addition and Subtraction (AS)
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Long term plans (Subject Specific EYFS-Yé)

] MRA Long Term Plan for English 2024 - 25
Outcome Avutumn Term Spring Term Summer Term Literary Festival
Nursery -Head, -Pumpkin -The wheels cn -Old McDonald -5 Little -1,2,3,4,5 once | | Nonsense Poems:
shoulders, SoUp. the bus go had a farm. Speckled Frogs. caught a fish Hey Diddle Diddle
knees and -When round and -Baa baa black | -There's a worm alive.
toes. Goldilocks round. sheep. at the bottom -5 Little
-Ifyou're went to the -Row, row, row -5 Little Ducks of the garden. seashells.
happy and house of the your boat. -Dingle, dangle -Incy Wincy
you know if. bears. -Down at the Scarecrow. Spider.
-Brush your -The magic Station -Chick, chick -Mary, Mary
teeth. porridge pot. chicken quite contrary
-Goldilocks
and the Three
Bears.
-Gruffalo.
-The
Christmas
Story
Reception What makes | Weekly Non- Dear Earth Mad about Mini Little Red Hen | Walking through | Nonsense Poems:
me a me? Fiction Books - beast the Jungle There was an old man
Police Somebody Jack and the with a beard
Our class Is a F\'ref_'\gh‘rer swallowed Super worm jelly beanstalk | Monkey _pu_zzle -
N Builders Stanley (Non-fiction
family Lollipop Aaaqrrgghh Pigs Might Fly relc‘ﬂing to each
person Pales Apart Spider! animal from the
Topsy and Tim Vet story)
go to the Mechanic
doctors Tiger that came
Fiction - Jolly to tea
Christmas
Postman

Medium term plans (Subject Specific EYFS-Yé)

| ]| History medium term plan
Year group: Year 4 Topic: The Romans

Enquiry question:

HT1: What was life like in the Roman Empire®

HT2: How did the Roman Empire change the life of British people?
Exceptional experience:

Roman Day: 27™ June 2024

Potential visit to Murton Park: 39 July 2024

Building on prior knowledge:

The children will already have knowledge of archasology from studying the Ancient Egyptians within Year 3. This theme will be built upen
when exploring the Romans and their empire. The children will build upon their knowledge of the word ‘invasion’ and understand the strength
of the Roman Armmy, comparing this to their knowledge of strong armies from the previously studied Spartans when the children leam about
The Ancient Greeks during Autumn term. Migration and Movement of People: a comparison between the nomadic life of people in the
Palaeolithic and Mesolithic and what an invasion is. The children also began to consider aspects of life such as trade linked to their lsaming
about Ancient Egypt and how they were the fraders of the past.

Substantive concepts covered in this topic: Vocabulary: Glodiator
e Invasion Aqueduct Invader
« Archaeology Centurion Legion
= Achievement Celtics Romanisation
« Trade Conguer Senate
«  Empire Conguest Tribe
«  Conguest Emperor
Empire
Summer 1
What was life like in the Roman Empire?
Learning objective Substantive knowledge Disciplinary concept Historical enquiry
Lesson 1 To understand who the Romans Intreduction fo the Romans: Historical Investigation: gather
(Introductory wers and when and where they + Who they wera? maore detail from sources such as
lesson) lived. Context of Iron Age Britain, ¢+ When they maps to build up @ clearer picture
oniginated? of the past.
+ Where they
originated from?2
Lesson 2 To understand the chronclegy of Chrenclogy of the Roman Era Similarities and differences Chronolegical understanding:
(Chronology the Roman Empire and how life Comparison of life in Rome and | of Ancient Rome and Brifain | sequence several events, artefacts
lesson) compared to Britain at that ime in | Iron Age Britain, in the Iron Age. or historical figures on a timeline
the Iron Age. using dates, including those that
are sometimes further apart, and
terms related to the unit being
studied and passing of fime.

Leaders have been able to access to these documents and discuss the Primary
curriculum through our driver group meetings, informing our curriculum planning.
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Collaborative curriculum event (February 2025)

We ran a curriculum conference in February 2025 attended by all teachers from Maltby
Academy and our feeder primary schools (Craggs, Maltby Lily Hall, Maltby Manor, Maltby
Redwood, Ravenfield and St Marys).

Colleagues collaborated during 4 sessions. The sessions were focused on Vocabulary,
Cross Curricular, Misconceptions and Curriculum sequencing.

/‘V\; Maltby & . }': % i
Manor Academy X Maltb o [ i
€ Q&_X i e acociamy Y. Acader ”‘%‘v. w,}’ Rovention: rimary academy MALTBYACADEMY
Maltby Grammar Business Hub

Tuesday 25th February 2025.
4:00pm — 6:00pm

Subject leaders — developing knowledge (November
2023 onwards)

Our subject leaders completed projects linked to specific parts of our curriculum and the
precision of knowledge we want our students to be exposed tfo.

Wider Curriculum

@ Mmnismcw

CUnkulum Intent Curriculum Intent
‘ ws( Widar Curricul m

a——en

Substantive Knowledge Disciplinary Knowledge
? 7 (\ -y Aot {.

NS

\.\ ‘

Curriculum Intent
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Establishing knowledge (January 2024 onwards)

To ensure precision and ambition, we underpinned curriculum sequences with clearly
defined Tier 3 vocabulary and substantive knowledge.

Tier 3 vocabulary

Tier 3 vocabulary refers to subject-specific, technical terms that are used within disciplines
and are essential for understanding the content of that subject. These words are not
commonly used in everyday language and are typically taught explicitly, as they enable
students to access, discuss, and apply knowledge with precision within each subject area.
All Tier 3 vocabulary is systematically captured alongside precise definitions to ensure
consistency, clarity and secure knowledge acquisition.

Substantive themes

The vocabulary and definitions were mapped against the component and substantive
knowledge and themes to ensure all lessons focus on promoting accurate vocabulary.

Misconceptions

Following the identification of Tier 3 vocabulary, misconceptions are explicitly identified
and addressed through deliberate, explicit teaching of each term and its precise
meaning, including common errors or misunderstandings. Teachers model accurate use,
contrast correct and incorrect examples, revisit key terms over time, and check for
understanding through questioning and retrieval practice. This ensures students apply
subject-specific terminology accurately and confidently within context.

Our vocabulary, substantive knowledge and misconceptions are captured in tables like
this:

History — Year 8
o o
Week Tier 3 Vocabulary with key definitions Substantive Knowledge Common Misconceptions
From Tier 3 words cre subject-specific. used within a particuler fisld. The specific. factual concepts needed for the topic or subject. Any idea that students do not accurately understand when
39- For example, the language of scientists, mathematicians, (Detail for each included in lesson resources) studying this confent, concept or subject.
wask | historians, and literary critics. For maths, this includes words like (Updated live by teachers when misconceptions occur)
plan ‘denominator’, while science lessons might require leamers fo The main second-order concepls in common use by history teachers in
understand ‘homeostasis’. England, and which figure in England's national curriculum for history [featnete 76]
are:
= cause
+  conseguence
+ change and confinuity
+ similarity and difference
= historical significance
+ sources and evidence
+ historical interprefations
1 Unif 1: English Civil War: 1. James | and the Gunpowder Explain the challenges James | faced as king. Parliament was very different to how it looks today. Video
Elot in the lesson will help fo highlight this. Also, students
* Civil war - o war within one country between This considers the historical second-order concept of assume there was the same level of democracy as there is
different groups or areas of that country. causation, focusing on why events happened and what today.
s House - o nobkle family. effects they had - it identifies various factors (short- and long-
* Parliament - o national lawmaking body composed | term factors as well as immediate friggers) that led o a Some pupils will underestimate the importance of King
of representatives. historical outcome. James's position as king of England and Scotland - he
s Treasen - the befrayal of one's country by geing to was the first monarch fo unite the tweo thrones, and his
war against it or giving information to its enemies. Scottish upbringing had distinct consequences for his
¢ Infer = the process of making a guess based on policies in England.
facts and cbservations.
+ Conspiracy - a secret plan by a group of people to Others might assume that all Catholics hated James from
do something harmful or illegal. the start of his reign in 1803 - many Catholics believed
¢ Ambaszader - a high-ranking official sent by cne that James would be more tolerant towards them
nation to another either to camry out a specific because his mother, Mary Queen of Scots had been
diplomatic mission or to serve in residence there. Catholic.
s Catholic - of or relating to a Caotholic church
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Curriculum overviews (January 2025 onwards)

Curriculum intent statements and summaries are collated within subject overview
documents in our curriculum overview documents. These are on our website so all
stakeholders can access and understand the curriculum our students will access. TThese
are reviewed and refined annually.

aswoom Carmculum | ATty ACGaenry

English at Maltby Academy

Introduchion Our Clossroom Cuniculum | Maty Acodemy

Vocabulory ond Substantive Knowledge Summary

age 1. the Englet ricubum 5 delbemiely sequenced 10 buld o deep

rderioncting of the lechrcal and conceptud knowledge regared for confident mo

G coapens Ter 3

WOsONtve knowledge that enabies

English - intent stotement

Year 7 - Foundations of Writing and Storytelling

3 of the technicol INGUOEEe of witng one

peech marks ond pamgraphs| whis ahc

Why do we study English?

Enger e oCwes

humon esperience hough

el ey Geaivily

Yeor 8 - Developing Inlerpretation ond Expression

English KeyTier2V '_»cubul-:xv.y in Er-.gl‘ut.'h“ . | vocabury focus

rfer. onclyse. uate, inferpret, |

exlend thes bukary mio more abshoct ond anclyfical ferrms $iat olow deepe
viewpont. s

MALTBY AL AL Curriculum

Disciplinary Requirements in English the
»  Stuger must rend Cficaly and onayscolly Ooros
foat
- o » ¥ "] e " iy
« Wlke rate s s e i Ty
jore I gLter e
[ES
A of Yeor 8 ents o " v onng ot both ¥ ona infer 4
= with 0 dstnct voice. and apply Ingust a air ol aewc ey purponetly

Sequence and vocabulary in appendix

Each document includes the precise 39-week plans alongside mapped Tier 3 vocabulary
and definitions.

R English Literature Yaar 10
Year 10
Week | Week 4 Woek § Week 6 Week 7 Week 8 Macbeth Vesabulary
Supernobwol: Al buted 1o some force beyond ssienliic Lndenlondng o The lows of nofure
Supersifion: [he beled ir supematual covses for events, sech as cerlar o war erners borgng goed o
£ad i

Wor: & éde of ormad corficl babwsan diffarant counfriss or grouse witin o zounéy
Fate: The idea that everss ane predeterminesd and inevifobbke. bevond o gerson’ ol
hie Dhvine Bight of Eings: The bebef ot o king's auth o God, making rebelior asin

T
I : et or immerl ek

Week 10 Woek 11 2 Week 13 B Week 16

=one Lriloiy o diiharesty fo echisve 0 goa.
king trust uith samemane.

Woek 31 Weoek 32

Propheyi 4
Comclusian:

e a phay or oy & reccived, binging evenk bo an and,

A Chelstmas Carsl Voeabulary
Indusrial Revolution: 4 pasies of major bechnziagical ora sezial ahange thas cegar in the iate 120

centry.
Favardy: The condiion of kacking francal mecurser and meenlisls i boss sondord of Fing
Greed: &0 srenive Jegre forwegith o jigry, gften g the sspeny
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