Statement for MLT Website

Special Educational Needs and Disabilities (SEND):
Maltby Learning Trust is committed to providing an appropriate and high quality education for all
students attending our Academies. All students, including those identified as having special
educational needs, have a common entitlement to a broad and balanced academic and social
curriculum, which is accessible to them, and to be fully included in all aspects of Academy life.
All students are valued equally. We strive to eliminate prejudice and discrimination and to develop
an environment where people can flourish and feel safe. All students will be supported and
challenged to achieve better than expected progress, through high level support. This does not
mean that we treat all learners in the same way, but rather, that we respond to learners in ways
which take account of their varied life experiences and needs.
Educational inclusion is about equal opportunities for all learners, whatever their age, gender,
ethnicity, impairment, attainment and background. We pay particular attention to the provision for
and the achievement of different groups of learners:
Girls and boys
Minority ethnic and faith groups, travelers, asylum seekers and refugees
Learners who need support to learn English as an additional language (EAL)
Learners with special educational needs
Learners who are disabled
Those who are looked after by the LA
Others such as those who are sick; those who are young carers; those in families under stress;
those on free meals.
Special educational needs and disabilities provision is educational or training provision that is
additional to or different from that made generally for others of the same age. This means provision
that goes beyond the differentiated approaches and learning arrangements normally provided as
part of high quality, personalised teaching. It may take the form of additional support from within
the setting or require the involvement of specialist staff or support services.
Maltby Learning Trust has arrangements in place to identify the need for and secure such provision,
whether through expertise and resources available within the Trust or by drawing on support from
outside services. How this works in practice, is outlined in the individual academies’ SEND policies
(accessible via the links below.)

Special Educational
Needs and Disability
(SEND) Policy
Date Last Reviewed:
Reviewed by:
Approved by:
Next Review Due:

September 2020
Secondary Principal
MLT Board
December
2021
2020

Maltby Academy

1. RATI ONAL E
Maltby Learning Trust is committed to providing an appropriate and high quality education for all
students attending one of the Academies. All students, including those identified as having special
educational needs, have a common entitlement to a broad and balanced academic and social
curriculum, which is accessible to them, and to be fully included in all aspects of Academy life.
All students are valued equally. The Trust strives to eliminate prejudice and discrimination and to
develop an environment where people can flourish and feel safe. All students will be supported
and challenged to achieve better than expected progress, through high level support. This does
not mean that we treat all learners in the same way, but rather, that we respond to learners in ways
which take account of their varied life experiences and needs.
Educational inclusion is about equal opportunities for all learners, whatever their age, gender,
ethnicity, impairment, attainment and background. We pay particular attention to the provision for
and the achievement of different groups of learners:
Girls and boys
Minority ethnic and faith groups, travelers, asylum seekers and refugees
Learners who need support to learn English as an additional language (EAL)
Learners with special educational needs
Learners who are disabled
Those who are looked after by the LA
Others such as those who are sick; those who are young carers; those in families under stress;
those on free meals.
Special educational needs and disabilities provision is educational or training provision that is
additional to or different from that made generally for others of the same age. This means provision
that goes beyond the differentiated approaches and learning arrangements normally provided as
part of high quality, personalised teaching. It may take the form of additional support from within
the setting or require the involvement of specialist staff or support services.
Maltby Learning Trust has arrangements in place to identify the need for and secure such provision,
whether through expertise and resources available within the Trust or by drawing on support from
outside services. How this works in practice, at Maltby Academy, is outlined in this policy.
The policy describes the way we meet the needs of students who experience barriers to their
learning, which may relate to sensory or physical impairment, disability, learning difficulties or
emotional or social development, or may relate to factors in their environment, including the
learning environment they experience in the Academy.

2. ROL ES AN D RESPON SI BI LI TI ES
The SENDCO, with the Principal and local governing body, determine the strategic development of
SEND policy and provision.
The key responsibilities of the SENDCO include:
•
•
•
•
•
•
•

Overseeing the day-to-day operation of the Academy’s SEND policy;
Co-ordinating of specific provision for children with SEND, including those who have EHC
plans;
Liaising with the relevant designated teacher where a looked after student has SEND;
Advising on graduated approach to providing SEND Support;
Advising on the deployment of the Academy’s delegated budget and other resources to
meet students’ needs effectively;
Liaising with parents/carers of children with SEND;
Liaising with early years’ providers, other schools, educational psychologists, health and
social care professionals, and independent or voluntary bodies;

•
•
•

Being a key point of contact with external agencies, especially the LA and LA support
services;
Liaising with potential next providers of education to ensure a young person and their
parents/carers are informed about options and a smooth transition is planned;
Working with the Principal and Academy governors to ensure that the Academy meets its
responsibilities under the Equality Act (2010) with regard to reasonable adjustments and
access arrangements.

Specialist Teaching Assistants (TAs), within the SEND department play pivotal roles facilitating and
coordinating the whole Academy approach to SEND. They work in partnership with the broader
staff body, in their various roles as Subject teachers, form tutors and Managers to ensure the
effective and efficient implementation of the Academy SEND policy.

3. ST AFF WI TH SPECI FI C SEND RES PONSI BI LI TIES
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Teaching Assistant
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Lynn Lennon
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Humanities
Lead Teaching Assistant
Teaching Assistant

Janette Bray
Claire Hart

Bridge SEMH
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Teaching
Teaching Assistant
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Sharon Wragg
Holly Fudge
Chris Riley
Jill Dawson

Bridge Hub Support Centre
Lead Teaching Assistant

Lorraine Wilson

Admin
SEND/Inclusion Administration Assistant

Amy Norman

4. I DENTI FI CATI ON, ASSE SSMENT AND RECORDI NG OF SEND STUDENTS
The Academy aims to ensure that the identification and assessment of students with special
educational needs takes place as early as possible and as quickly as is consistent with
thoroughness.
Maltby Academy keeps a register of students with special educational needs in accordance with
the 2014 SEND Code of Practice (6.6 P.85) and maintain all records relevant to decisions made in
relation to any student’s registration.
To ensure early and accurate identification of special needs, the Academy has a range of
procedures in place to cover the following:
Registering concerns about students
Collection of evidence from a variety of relevant sources
Using relevant assessments
The identification of SEND is built into the overall approach to monitoring the progress and
development of all students.
The Academy will assess each student’s current skills and levels of attainment on entry.
All KS3 students will be assessed biannually using the New Group Reading Test.
Identified students will be assessed using LUCID Exact for access arrangements.
Identified students will be assessed using a full dyslexia package from GL Assessment.
Class and subject teachers, supported by the senior leadership team, should make regular
assessments of progress for all students. Where students are falling behind or making inadequate
progress given their age and starting point, they will be given extra support. Students on the SEND
register who are identified as not making better than expected progress will receive intervention in
this subject.
At this early stage, teachers may suspect that a pupil has SEND. While informally gathering
evidence (including the views of the student and their parents,) the Academy should not delay
putting general teaching support in place where required. The student’s response to such support
can help identify their particular needs.
Better than expected progress can include progress which:
• Is similar to that of peers starting from the same baseline;
• Matches or betters the child’s previous rate of progress;
• Closes the attainment gap between the child and their peers;
• Prevents the attainment gap growing wider.
Where students continue to make inadequate progress, despite high-quality teaching targeted at
their areas of weakness, the class teacher, working with the SENDCO, should assess whether the
child has a significant learning difficulty. Where this is the case, there should be agreement about
the SEND support that is required to support the child.

REGI STERI NG A CONCER N
Prior to primary transitions, the SENDCO will liaise with primary staff and the assigned SENDCO from
the feeder schools and discuss and note the concerns of Year 5 and 6 class teachers, SENDCO and
the Principals about students with special educational needs.
Any concerns that emerge after the primary transition will be raised through the following
Academy procedures:
Subject teacher Referral: Subject teachers should work with specialist support to identify
where a student may be struggling with the demands of a course due to their SEND.

Students who fall behind at school, or who are studying below Level 2, may have SEND, but
should not be automatically identified as such just because they have lower attainment
levels than their peers. Teachers must report concerns to the SEND team.
SEND team network: The Special Needs department will pass on concerns about individuals
to the SENDCO through discussions or during designated department time.
Inclusion Team referral: Special Needs concerns from House Managers and other staff may
be registered through the Inclusion Team weekly meeting. The most appropriate provision
would be discussed and a plan of action of how best to support would be agreed upon.
This may include a specialist pathway for the student.
Parental concerns: Parents’ concerns about their children’s special needs may be passed
on by them, either through reviews and meetings or by contacting the SENDCO directly.
SEND should not be regarded as sufficient explanation for low achievement, nor should there be an
assumption that all children will progress at the same rate or that all children falling behind their
peers have SEND.

5.

SPECI ALI ST GR ADU ATED SEN D PRO VI SI ON

For SEND students, we provide access to a broad and balanced curriculum that is differentiated to
meet individual needs. Additional intervention and support is also provided. For students with
significant learning difficulties, basic skills are taught, with aspects of literacy and numeracy to
ensure a greater degree of learning independence. The approach is graduated (see Appendix.)

DI FFERENTI ATI ON
Teachers are responsible and accountable for the progress and development of the students in
their class, even where students access support from teaching assistants or specialist staff.
High quality teaching, differentiated for individual students, is the first step in responding to students
who have or may have SEND. Additional intervention and support cannot compensate for a lack
of good quality teaching.
Teachers should set high expectations for every student and aim to teach them the full curriculum,
whatever their prior attainment. Teachers should use appropriate assessment to set targets which
are deliberately ambitious.
Lessons should be planned to address potential areas of difficulty and to ensure that there are no
barriers to every student achieving. In many cases, such planning will mean that these students will
be able to study the full national curriculum.
Potential areas of difficulty should be identified and addressed at the outset of work.
SEND strategies and overviews are available on the shared area for all staff to access

TE ACHI NG ASSI STAN T S U PPORT
In addition to quality first teaching and a differentiated approach, students with SEND may also
require extra attention and support for their learning needs. The main focus of this learning support
from Teaching Assistants (TAs) will be in the mainstream classroom where these students will be
taught alongside their peers. The general objectives of TAs’ in-class support:
•
•
•

Active involvement in lessons and proactive provision of support for students, including
those with special needs, ensuring their safety and access to learning activities.
Adjustment of activities according to student responses, to ensure differentiation and/or
challenge.
Monitoring of students’ responses to learning activities and providing feedback to the
teacher

•
•
•
•
•
•
•

Providing feedback to students in relation to progress and achievements, under the
guidance of the teacher.
Showing knowledge of subject and criteria through use questioning/learning tasks to
check understanding of tasks and to facilitate progress.
Promoting a positive climate for learning and model good behaviour. Challenging
behaviour and implementing Academy standards.
Establishing constructive relationships with students and interacting with them according
to their individual needs.
Demonstrating a good knowledge of SEND barriers in lesson and targeting support
appropriately to meet individual needs.
Encouraging students to work independently with others and engage in learning.
Extending learning through differentiated tasks, plenaries and checking progress before
moving onto next tasks.

It is the SENDCO’s responsibility to establish a framework of learning support across the curriculum.
The allocation of TAs to classes will depend both on student priorities - to meet the requirements of
students with statements and EHC plans and to meet the needs of other students on the
Academy’s SEND Support Log; and subject priorities - where priority will be given to the core
subjects of English, Maths and Science and then to areas where students will require most help with
reading, writing and conceptual understanding.
Lead TAs (with the support of the SENDCO) will co-ordinate the timetables and deployment of
other TAs. Lead TAs will co-ordinate interventions and ensure a graduated approach is in place
and SEND department documentation is complete. Lead TAs will attend department meetings and
liaise closely with their specific department creating secure links between the SEND department
and the subject area.
There will be circumstances when individuals or small groups of students may need to be withdrawn
from their mainstream lesson to work with specialist staff to ensure better than expected progress is
made - the class teacher will remain responsible for students within the group.

BRIDGE SUPPORT CENTR E PR O VI SI ON
There will be times when individual students may have some specific learning, physical, emotional,
social or behavioural problem which prevents them, temporarily, from fully partaking in mainstream
lessons. In these circumstances, their lessons can be delivered to them or they can access the work
from the lesson in the Support Centre until, after successful recuperation and/or mentoring, the
student can re-join their peers in lesson.
The objectives will always be integral to a subject department's scheme of work or be part of a
strategy to overcome barriers to learning and may include:
Approaching aspects of the curriculum in a different way
Reinforcing appropriate classroom learning behaviour
Giving extra information to basic concepts
Working on ICT based programmes to support basic skills
GCSE Coursework Support
Providing academic and social support for students with emotional difficulties
Providing a bespoke and personalised timetable for vulnerable/SEND students to support
SEMH needs.
Monitoring students via daily report
Feeding-back and liaising with parents regarding provision and students
When students have had prolonged periods of absence for emotional or medical reasons, there
may be a need to reintegrate them gradually into mainstream. This graduated reintegration will be
managed and monitored by the Support Centre manager and a bespoke timetable.

SEND I NTER VENTI ON BEYOND (W AVE 2- 4)
A graduated response to intervention is in place to closely track, assess and monitor students and
the progress they are making. SEND Intervention documents must be completed by Lead TAs and
TAs and are quality assured each half term by the SENDCO and the LTA in charge of overseeing
the intervention. Files are maintained centrally and are reviewed to assure interventions are
impactful.
Students are identified for intervention by SENDCO/LTA/Subject teacher. Students not making
better than expected progress (below 4 levels progress) in a specific subject or who have SEND
and require additional support above Wave 1 provision.
Process:
Students discussed with SENDCO at LTA meeting
Appropriate plan/provision planned for student
Discussions with KS Subject Specialist/Class Teacher/Subject Leader
Letter sent to parents to inform them of the process
Subject teacher/Leader informed
Students informed of time and day to attend
Intervention logged on Student Support Log
Intervention tracker and planning document completed by TA
Students attend intervention
TA plan/record and monitor intervention- saved on central area for teachers to access:
Staff only\SEN\SEN Intervention
At the end of interventions parents should be informed via telephone or letter by the TA
who ran the intervention to relay outcomes and further provision if needed.
Reviewing Interventions:
Weekly discussions during LTA/SENDCO meeting
Discussions with subject teachers to assess impact
TAs observe impact via support in class
Learning Cycle data
Discussions with parents
Discussions with the student

6. SEND C AT EGORI ES AND SU PPORT
To provide a robust and graduated response to SEND, once a potential special educational need
is identified, the Academy will take action to put effective support in place.
These actions form part of a cycle through which earlier decisions and actions are revisited, refined
and revised with the growing understanding of the students’ needs and of what supports the
student in making good progress and securing better than expected outcomes.
Students who are identified as having SEND are monitored via the SEND Register and Support Log.
Intervention and provision is recorded on the SEND Support Log and is reviewed termly. Information
from the SEND Support Log is also be available on Sims. All staff have access to SEND information via
Sims and the shared area- SEND information is maintained by the SEND admin team and is kept up
to date.

COGNI TI ON AND L E ARNI NG:

Specific Learning Difficulties: Dyslexia/ Dyscalculia/ Dyspraxia/ Moderate Learning Difficulties
Students with dyslexia/ dyslexic tendencies may need literacy support and handwriting may be an
issue identified for specific intervention. Students will attend intervention sessions during tutor periods
or after school with a TA. Students will have access to coloured overlays/paper/exercise
books/reading rulers if needed or identified as having visual stress.
The SEND department may carry out a dyslexia screening test to pinpoint specific needs to tailor
bespoke interventions to support students’ needs. Other testing will be carried out to identify areas
of need regarding reading comprehension, reading/writing speed, reading age and hand writing
issues.
All teachers have access to Dyslexia/MLD/Literacy information regarding characteristics and
strategies to improve knowledge to support students in lesson. Students will be monitored via the
SEND Support Log and individual needs will be logged on the Sims network for all staff to access.
PPLD training sessions will go ahead for all staff to attend to improve knowledge of this need and for
staff to access information regarding the cohort.

SUPPORTI NG LI TERACY
Year 7 and Year 8 Students who are identified as having below average literacy levels in relation to
their peers will access the ‘Step-Up’ Provision where a bespoke curriculum is delivered to rigorously
support students’ literacy needs. Students will have a differentiation plan outlining the provision to
support individual needs around literacy and will detail resources used to support the individual
students.
Students will have an opportunity to graduate out of ‘Step-Up’ in Y7 and Y8 if they are consistently
working at a reading and writing level that is in line with their peers. At Key Stage 4, students who
have not graduated will be supported through ‘Study Plus’ and will have additional support with
literacy and numeracy. Students will also have support around option subjects to ensure progress is
in line with their peers and progress made is better than expected.
From Year 9, students will be assessed for exam access arrangements to ensure they have the
opportunity to achieve the best possible outcomes. Students may qualify for a reader/scribe
and/or extra time for all examinations. The SEND department will ensure that access arrangements
are in place and are in line with the JCQ regulations.

COMMUNI CATI ON AND I N TER ACTI ON:
Speech, language and communication needs; Asperger’s syndrome and Autism
All students with Autism (or Autistic traits) will be monitored by the key specialist in the Academy via
Learning Cycle data, Teacher feedback, observations and meetings. Key stage 3 students will take
part in the Autism group which lasts 6 weeks and is bespoke for the group of students who are
taking part. Key staff will liaise closely with the Autism Communication Team termly and will refer for
further advice or intervention if necessary.
Speech, language and communication needs: Students will be referred to the Speech and
language service if there is a concern or support is needed. The Speech Language and
Communication (SLC) team work closely with the Academy and will provide interventions and/or

strategies for students to improve their SLC need. TAs will support students and intervention to
practice strategies may be arranged.
All teachers have access to speech, language and communication needs information regarding
characteristics and strategies to improve knowledge to support students in lesson. Students will be
monitored via the SEND Support Log and individual needs will be logged on the Sims network for all
staff to access. PPLD training sessions will go ahead for all staff to attend to improve knowledge of
this need and for staff to access information regarding the cohort.

SOCI AL E MOTI ONAL AN D MENT AL HE AL T H DI FFI CUL TI ES (S EM H):
Social and emotional difficulties which may include becoming withdrawn or isolated, as well as
displaying behaviour; ADD, ADHD or attachment disorder.
The Academy recognises and understands the importance of Social, Emotional and Mental Health
needs and the impact SEMH has on academic achievement. Therefore, support is in place to meet
the needs of children with SEMH through a committed Pastoral Support Team consisting of;
Student Tutors, House Managers, Assistant House Managers, Bridge Centre Provision,
Climate for Learning Managers, Complex Case Officer, Mast, Designated Safeguarding
and Wellbeing Officer.
The Intervention Team is made up of members from each of the above sectors. The intervention
team meet weekly to ensure students who require additional support or students who need over
and above what the Academy procedures provide are discussed and an appropriate resource is
put in place to support the student.
If necessary, students will access outside agency provision through referrals to; the Early Help Team,
MAST, Family MAST, Rowan, Osmis, JADE, GTA, Local Authority, Educational Psychologist, Swinton
Lock.

BRIDGE SEMH PRO VI SI ON:
Students with emotional, behavioural, mental health and social difficulties who find it difficult to
conform to school policies and regulations consistently or need additional support around their
emotional needs may be identified to join the Bridge provision which;
Provides students with the opportunity to build a positive and supportive relationship with
key adults who are able to spend regular times to help stabilise students’ emotions and
build a rapport.
Allows students to go to the centre as a safe place if they need to leave lesson if they
are unable to cope.
Uses positive rewards-the Bridge reward system and lesson monitor report provides students
with opportunities to receive positive feedback and allows staff to monitor individuals’
moods and assess whether behaviour is appropriate to go into lesson or remain in the
Bridge provision.
Provides clear and predictable routines and allows for key staff to allocate TA support on a
lesson by lesson basis depending on needs at the time.
All teachers have access to SEMH information regarding characteristics and strategies to improve
knowledge to support students in lesson. Students will be monitored via the SEND Support Log and
individual needs will be logged on the Sims network for all staff to access. PPLD training sessions will
go ahead for all staff to attend to improve knowledge of this need and for staff to access
information regarding the cohort.

SENSORY AND/OR PHYSI CAL :

Vision impairment, hearing impairment or multi-sensory impairment. Students whom have a disability
which prevents or hinders them from making use of the facilities generally provided will have their
needs met through arrangements put in place via the SENDCO, Occupational Therapist or Medical
Officer.
The Academy will liaise with the Hearing/Visual/SLC impairment services for additional advice
where necessary and will refer to services if needed. The impairment services will support students in
lessons, offer strategies and will meet with parents throughout the year.
All teachers have access to Sensory or Physical information regarding characteristics and strategies
to improve knowledge to support students in lesson. Students will be monitored via the SEND
Support Log and individual needs will be logged on the Sims network for all staff to access. PPLD
training sessions will go ahead for all staff to attend to improve knowledge of this need and for staff
to access information regarding the cohort.

7.

WORKI NG WI TH OUTSI DE AGENCI E S: I NVOL VI NG SPECI AL I STS

Maltby Academy seeks advice and help from agencies, and works in partnership with them to
meet the special needs of students. Where a student continues to make little or no progress,
despite well-founded support that is matched to the student's area of need; the SENDCO will
consider involving specialists, including those from outside agencies.
The Academy may involve specialists at any point to advise them on early identification of SEND
and effective support. The Academy will involve a specialist where a student continues to make little
or no progress over a sustained period or where they continue to work at levels substantially below
those expected of children of a similar age despite well-founded SEND support. The student's
parents will be involved in any decision to involve specialists. The involvement of specialists and what
was discussed or agreed should be recorded and shared with the parent and teaching staff
supporting the child in the same way as other SEND support.
The SENDCO and class teacher, together with the specialists, will consider a range of well-founded
and effective teaching approaches, appropriate equipment, strategies and interventions in order to
support the child’s progress.

THE EDUC ATI ONAL P SYCHOL OGI ST
Educational psychologists are specialists in learning, behaviour and child development. They work
directly with children and young people as well as providing expert advice to their parents and
carers, and to other adults who teach and support them.
Within the Academy, the educational psychology service provides a wide range of services,
including advice on teaching and learning, counselling, staff training, behaviour management and
practical evidence-based interventions. They provide on-going advice about children and young
people with EHC plans. They also make links with wider community services and psychological
therapies (mental health) especially in relation to child protection, Child and Adolescent Mental
Health Services, and managing challenging circumstances and crises such as suicide, death,
bullying and harassment. The SENDCO will liaise with the Education Psychologist and direct time as
need requires.

CHI L D AN D ADOL ES CENT MENT AL HE AL T H SER VI CES (C AMHS )

CAMHS are mainly local services that provide mental health assessment and treatment services to
children, young people and their families. They also provide advice, consultation and support to
other individuals and agencies involved in children's care. A range of professionals may work in
CAMHS including therapists, nurses, psychiatrists, psychotherapists, psychologists and social workers.

OCCUP ATI ONAL THE R API STS
Occupational therapists help children and young people achieve or maintain their maximum level
of independence and develop the practical life skills needed to participate to their full potential at
home and in education.

PHYSI OTHERAPI STS
Physiotherapists are concerned with a child or young person’s balance, movement and
coordination. In schools, the physiotherapist will advise the teacher and classroom assistant on
activities which will be helpful, such as exercise routines and games which could be done during
PE. lessons.

C ARE ERS AD VI CE
The Careers Advisor is central to facilitating a successful transition from education to employment for
young people with more complex special needs. The advisor can provide on-the-job training for
young people on Supported Internships, Traineeships or Apprenticeships. The advisor will also provide
support to employers, increasing their confidence in working with these young people and helping
them to understand the business case for employing a diverse workforce. SEND students will be
offered careers interviews from Y10- SEND students with EHC Plans or Statements will have careers
advice from Y9.

SOCI AL SER VI CES
The Academy will co-operate at all times with Social Services when a student is either 'in need' or
'at risk' of significant harm.

SPECI AL E DUC ATI ONAL UNI TS
Liaison with special educational units will sometimes be necessary for advice, resources, or possible
reintegration into mainstream for some students who have needed to spend time at another
establishment.

OTHER SEN D AGENC I ES
Speech and language therapists
Hearing Impaired Service
ACT
Occupational therapy

MAST
Early Help Assessment Team

GENER AL PROCEDU RES
In all cases involving the above support services, the SENDCO will aim to observe the following
procedures:
Decisions will be reached by the SENDCO in collaboration with the Inclusion Team, Support
Centre Managers and relevant House Managers.
Parental permission will be sought and a formal request for specialist support will be made.
Arrangements will be made to collect relevant information about the nature and extent of
the student's problems and pass it on to the agency.
Arrangements will be made for external specialists to observe/assess/meet with students,
parents and teachers.
Educational plans and provision will be adapted to take into account the specialist advice
and support offered.

8.

WORKI NG I N P AR TN ERSHI P WI TH P ARENT S AND C ARERS

We aim to ensure that the wishes, feelings and knowledge of parents are taken into account when
making assessments and planning actions to meet their children's special needs.
We encourage parents to recognise that they have responsibilities towards their children, and that
the most effective provision will be made when they work in partnership with the Academy and
other agencies to meet their children's special needs.
Parents of students with special needs will be given the same general information and chances to
share in their children's progress as all parents. In addition to this, parents of students with special
needs may require and expect information in the following:
The Academy SEND report via the website
The SEND support available from both the Academy and the LA
The SEND assessment and decision making procedures
Other services provided by the LA for Children in Need
Local and national voluntary organisations which may provide advice and counselling
The work of the parent partnership services
The Academy values highly a partnership with parents in obtaining the most effective provision for
students with special needs. This partnership includes:
The Academy explaining to parents its concerns about their children's special needs and
strategies that may be used to meet their needs
Parents working with the Academy in supporting special programmes and encouraging
their children to take an effective part in them
The Academy responding quickly to parental concerns about student’s special educational
needs
Parents responding quickly to the Academy's request for their involvement in meeting their
children's special needs
The Academy and parents having joint meetings, to set clear goals, discuss the activities
and support that will help achieve them, review progress and identify the responsibilities of
the parent, the pupil and the school. It should provide an opportunity for the parent to
share their concerns and, together with the teacher, agree their aspirations for the child.

The views of the child will be included in this planning. This could be through involving the child in all
or part of the meeting, or gathering their views as part of the preparation for the meeting. Following
the meeting the SENDCO will need to inform all the appropriate school staff of the outcomes and
agreed targets, as well as updating the student's record as appropriate.

9.

USE OF D AT A AN D R ECO RD KEE PI NG

Provision made for students with SEND is accurately recorded and kept up to date. This will form
part of regular discussions with parents about the child’s progress, expected outcomes from the
support and planned next steps. The SEND Support Log displays accurate information to evidence
the SEND support that has been provided over the student’s time in the Academy, as well as its
impact.
The provision that the Academy makes which is additional to and different from that which is
offered through the Academy’s differentiated curriculum is recorded on the SEND Support Log
and is used to clearly track and monitor a graduated approach. Recording information on Sims
enables the SENDCO to maintain an overview of the collective programmes of individual children
and young people and provides a basis for monitoring the levels of intervention and assessing the
impact on progress.
The SENDCO will track and monitor SEND students’ progress and data using class score cards,
Learning Cycle data and matrices. Learning cycle data will be tracked to ensure students who are
not making better than expected progress (4 levels progress) are identified and interventions to
support students make progress can be put in place.

10. I N S ERVI CE TR AI NI NG
The Academy aims to encourage all staff (teaching and non-teaching) through both external and
internal in-service training, to develop and reflect upon their understanding of special educational
needs and their expertise in providing for students with such needs, in accordance with Academy
development plans.
Teaching staff are encouraged to;
Develop their understanding of special needs and the educational, social and personal
implications for a student having special needs.
Develop their teaching expertise in providing for students having special needs.
Develop a secure knowledge of differentiation to provide high quality teaching for all
students.
Keep up with any new initiatives, procedures and legislation in the area of SEND.

As the Academy continues to develop the use of Teaching Assistants, we are also aware of the
need for them to benefit from the in-service training and for teaching staff to be trained in the best
ways of utilising teaching assistants as an important resource to the Academy.

AC AD EM Y B AS ED TR AI NI NG
SID Sessions/Teaching and Learning sessions
The Role of the SENDCO
The Use of other Adults
Differentiation
SEMH characteristics, strategies to support, cohort overview
Autism characteristics, strategies to support, cohort overview
Dyslexia/Dyslexic tendencies characteristics, strategies to support, cohort overview
MLD characteristics, strategies to support, cohort overview
LAC and Attachment disorder characteristics, strategies to support, cohort overview
Visual Impairment characteristics, strategies to support, cohort overview
INSET - SEND Code of Practice, Differentiation and Best Practice, That Reading Thing
Lead TAs to attend Teaching and Learning training
All Teaching Assistants to attend and participate in AWTL, PPLD and follow the MLT training plan

EXTERN AL TR AI NI NG
Courses aimed at the SEND department to develop policies and practice, and to examine new
legislation and guidance in this area
External agencies provide training for teaching staff in school during INSET time.
Courses for Teaching Assistants to develop their general understanding of SEND issues and to be
trained in support strategies.

AP PE NDI X : M AL TBY AC AD EM Y S END SI NGL E C ATE GOR Y SUP PORT – GR AD U AT E D
AP PRO ACH
WAVE 1
Before identifying a child as needing SEND support, the class teacher, working with the SENDCO,
should establish a clear analysis of the student’s needs. This should draw on the teacher’s
assessment and experience of the student, as well as information from the school’s core
approach to student’s progress, attainment, and behaviour.

WAVE 2
It should also draw on the individual’s development in comparison to their peers, the views and
experience of parents, the child’s own views and, if relevant, advice from external support services.
Schools should take seriously any concerns raised by a parent. These should be recorded and
compared to the setting’s own assessment and information on how a child is developing. The main
areas of need that characterise students with SEND are set out at this assessment should be
regularly reviewed. This will help to ensure that support is matched to need, and that a clear
picture of the interventions put in place and their effect is developed. For some types of SEND, the
way in which a student responds to an intervention can be the most reliable method of
developing a more accurate picture of need.

Plan:
Where it is decided to provide a student with SEND Support, the parents must be notified. The
teacher and the SENDCO should agree in consultation with the parent and the student, the
interventions and support to be put in place, as well as the expected impact on progress,
development or behaviour, along with a clear date for review.
All teachers and support staff who work with the child should be made aware of their needs, the
support provided and any teaching strategies or approaches that are required. This should also be
recorded on the school’s information system.
The support and intervention provided should be based on reliable evidence of effectiveness and
be provided by staff with sufficient skills and knowledge.

Do:
The class or subject teacher should remain responsible for working with the child on a daily basis.
Where the interventions involve group or one-to-one teaching away from the main class or subject
teacher, they should still retain responsibility for the student, working closely with any teaching
assistants or specialist staff involved, to plan and assess the impact of interventions. The SENDCO
should support the class or subject teacher in the further assessment of the child’s particular
strengths and weaknesses, in problem solving and advising on the effective implementation of the
support.
The support and intervention provided should be based on reliable evidence of effectiveness and
be provided by staff with sufficient skills and knowledge.

Review:
The effectiveness of the support and the impact on the child’s progress should be reviewed in line
with the agreed date.

The impact of the support provided, along with the views of the student and their parents, should
feed back into the analysis of the student’s needs. The class or subject teacher, working with the
SENDCO, should revise the targets and strategies.

WAVE 3
In addition to Wave 1 and 2 in some cases, outside professionals from health or social services may
already be involved with the child. These professionals should liaise with the school to help inform
the assessments. Where these professionals are not already working with school staff, the SENDCO
should contact them if the parents agree.

WAVE 4
Education, Health Care plan requested from Local Authority to provide additional support and
funding. Students at Wave 4 will receive bespoke curriculum support and will be allocated support
if and where necessary. Provision will be reviewed annually.

